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The Continuous Improvement Review (CIR) Committee recommended a sixth year review 
(CIR2) to address several issues relating to accreditation standards and expectations for 
resolution.  Specifically, the CIR Committee requests further development of Standard 1 
(Strategic Management) and Standard 14 (Undergraduate Learning Goals).  This report identifies 
the steps taken by the College of Business and Economics (CoBE) to address these concerns. 

1. Standard 1: Strategic Management 
The Peer Review Team (PRT) requests the expansion of the six new strategic goals into a 
working strategic plan that includes a clear identification of underlying objectives and an action 
plan for reaching those outcomes.  

1.1. Structure of CoBE 
The COBE has adopted five operational goals, which collectively enable the achievement of the 
six over-arching goal.  Each operational goal is assigned to an action team comprising of the 
College’s tenured and tenure-track faculty members.  Each faculty member is assigned to only 
one goal.  These goals and respective committees are as follows.  
 

Goal #1:  To strengthen the curriculum in order to satisfy the needs of the stakeholders in a 
rapidly changing environment. This goal is assigned to the Curriculum and 
Academic Affairs Action Team. The Curriculum and Assessment Action Team 
oversees curriculum development and course delivery considerations and 
assessment of student learning.   

 
Goal #2:  To facilitate the movement of students through their educational and 

developmental experience at CoBE.  This goal is assigned to the Student Affairs 
Action Team.   

 
Goal #3:  To raise the level of faculty and staff expertise.  This goal is assigned to the 

Faculty and Staff Development Action team. 
 
Goal #4:  To promote faculty intellectual contributions consistent with the mission of the 

College of Business and Economics.  This goal is assigned to the Intellectual 
Contributions Action Team. 

 
Goal #5:  To create and utilize goodwill toward College of Business and Economics by 

building relationships with external organizations and individuals, and by 
providing business-related services and expertise to the public and private sectors.  
This goal is assigned to the Outreach Action Team. 

 
The over-arching goal of the College is as follows. 
 

Goal #6:  To achieve a high degree of recognition of COBE.  This goal is assigned to the 
College’s Advisory Board. 
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All goals, through their activities, create synergistic value for COBE’s stakeholders.  Figure 1 
illustrates these potential synergies.   
 

1.2. The COBE framework: A dynamic system  
Figure 2 is a schematic diagram describing how information flows through the institutional 
components.  The CoBE Framework is dynamic.  Information and activity flow through the 
system, continually improving processes.  The simplified flow-chart sketch of the framework 
(Figure 2) will be referenced in this explanation.  

 
Figure 1. 
Areas of synergy among action teams 
 

1.2.1. Action process flow 
The work path for the development of the Vision, Mission, and Goal Statements starts with the 
Internal Stakeholders cell.  The sequential relationship of those statements is shown by the lines 
and arrows (some bi-directional) advancing from the Vision, and Mission, to Goals.  Goals 1-5 
are non-overlapping statements of improvements—considered necessary and desirable in order 
to fulfill the College’s mission. Each goal is clarified by one or more objectives, and 
implemented by an Action Committee, which is responsible for facilitating movement toward the 
goal. Critical to the COBE Framework is that the Action Team members understand that they 
must be goal-oriented. 
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1.2.2. Strategic planning process 
Goal 6 has separate status.  Figure 2 shows connecting lines with both the other five goal cells 
and College Administration, representing interaction and two-way information flows.  Goal 6 
encompasses planning and implementation by the College’s Advisory Board as well as CoBE’s 
Dean and Department Chairs. Progress reports and input pertaining to resources and strategies 
derive from the other Goal Action Teams and include supplemental advice from the Advisory 
Board.  CoBE’s Dean and Department Chairs incorporate this input into periodic 
recommendations to the University's Administration on COBE’s and the parent institution's 
Strategic Plan.  CoBE’s administration prepares the College’s contribution to the University’s 
Annual Strategic Plan.  Information from the University’s annual plan and CoBE’s 
administration flows out to the external stakeholders as input into the periodic strategy review of 
Vision, Mission, and Goal Statements. Thus, the cycle continues. 
 

1.2.3. Daily operational flow 
The line on the diagram extending from the Goals 1 - 5 to COBE Administration represents 
interaction and two-way flows of information between those Action Teams and the 
Administration.  The COBE Framework is a dynamic plan of management, stressing 
participation of faculty, but its adoption does not imply that the traditional departmental faculty 
structure would disappear.  As mentioned above, the accompanying flow-chart sketch of the 
proposed plan is simplified. Links to other academic units of the Institution, to the Admissions 
Office, to the Placement Office, to Continuing Education, and other support services are not 
shown because those links would make the sketch too complex. Detail is sacrificed for clarity. 
 

1.2.4. Closing the loop 
Implementing their agenda through COBE’s operational processes, various departments and 
committees report their recommendations to the entire faculty twice a year, in accordance with 
the annual “Work Products Review Process,” shown in the Figure 3.  The review process begins 
with a Fall Semester Retreat in the first week of each academic year.  At this retreat the faculty 
members review the School’s vision, mission, and goals, and conduct a strategic analysis of the 
School.  The review and the reports of the various committees developed during the previous 
academic year inform the agenda for the new academic year.  As the work progresses through 
the fall semester, the faculty members benefit from advice of the various advisory councils.  At 
the end of the fall semester, the departments and committees report to the entire faculty of the 
School.  Discussing and reflecting on the performance of the processes and their outcomes, 
faculty members advise the respective departments and committees on corrective actions to be 
included in their agenda. During the spring semester, additional input is obtained from the 
various advisory councils.  At the end of the academic year a final report is produced by all 
departments and committees, which inform the agenda to be developed as the cycle repeats itself 
during the next academic year. 
 

1.2.5. CoBE framework key takeaways 
To be successful, the CoBE Framework must be based upon a set of clear goals.  These goals are 
defined to include all efforts contributing to achievement of the mission and clearly exclude all 
other efforts. The responsibility for facilitating fulfillment of each goal is assigned to a faculty 
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action committee. Results and recommendations on resources and strategy are directed to the 
CoBE Dean and Department Chairs. 
     
A periodic strategy review by the Internal Stakeholders is a must. A focused analysis of program 
SWOT factors (strengths, weaknesses, opportunities, & threats) will provide the occasion for 
amending the Vision, Mission, and Goals as needed to adapt to the changing environment. These 
reviews provide the personnel with outlets for innovative ideas on how to proactively improve 
the CoBE Framework.  
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Figure 2. 
The CoBE framework 
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Figure 3. 
Annual work product review process 
 

2. Standard 14: Undergraduate learning goals 
 

The PRT notes that CoBE has collected a substantial amount of data over the last five years 
relating to learning goals.  The prior review did not provide compelling evidence that CoBE has 
a clear and systematic approach for collecting data, identifying opportunities for continuous 
improvement, and making appropriate changes (closing the loop).  The PRT recommended: (1) 
organizing data already collected and alignment with curriculum changes; (2) creating a 
systematic process for measuring, evaluating, and closing the loop; and (3) measuring and 
processing at least two learning goals to close the assessment loop.  

2.1. Alignment of prior assessment activities with curriculum changes   
In response to prior feedback provided in an earlier AACSB visit, the College developed an 
assurance of learning program that was based on eight program learning goals (see Table 1). 
Eight learning goals proved to be too cumbersome.  After discussions with an AACSB 
consultant, CoBE faculty concluded in January 2009 that the College needed to streamline the 
goals due to problems measuring them.  In SP 2009, CoBE reduced the Program Learning goals 
to five (see Table 2). 
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Table 1. 
Assurance of Learning Goals (2005-2009) 

1. To demonstrate comprehension of the fundamental principles of essential business 
functions; 

2. To demonstrate comprehension of the relationship of business to individuals, 
government, society, and other organizations; 

3. To express ideas clearly, logically, and persuasively in oral and written communication; 
4. To demonstrate knowledge of the challenges and opportunities of working effectively 

with other people in a diverse environment; 
5. To demonstrate comprehension of how ethical issues and responsibilities affect decisions 

and actions; 
6. To demonstrate the ability to analyze information critically, regardless of form 
7. To demonstrate the ability to analyze complex, unstructured qualitative and quantitative 

problems, using appropriate tools and technology; and 
8. To demonstrate knowledge of the role of community service in their future professional 

careers. 
 
 

Table 2.  
Assurance of Learning Goals (2009-2010) 

1. To demonstrate comprehension of the fundamental principles of essential business 
functions; 

2. To demonstrate comprehension of the relationship of business to its various stakeholders; 
3. To express ideas clearly, logically, and persuasively in oral and written communication; 
4. To demonstrate comprehension of how ethical issues and responsibilities affect decisions 

and actions; and 
5. Demonstrate the ability to analyze complex, unstructured qualitative and quantitative 

problems using appropriate tools and technology. 
 
 
Over the next several years (2009 to 2012), rubrics were developed, pilot tested, and revised. An 
evaluation schedule was developed but not always followed.  Much of the analysis and record 
keeping completed by earlier Deans, and records were lost in the transition.  Faculty meetings 
and discussions led to clearer definitions of the learning goals and improved definitions of 
desired outcomes during the 2010-11 academic year.  Four learning goals were identified:  (1) 
Business Content Knowledge; (2) Communications (oral and written); (3) Quantitative Problem 
Solving; and (4) Critical Thinking. In the following sections of this report, an analysis of 
Assessment results and actions taken to “close the loop” are provided. 

2.1.1 PLG 1 (Business Content Knowledge)- Demonstrate knowledge and ability to apply basic 
functional business applications 

The ETS Major Field Test determines whether or not students can demonstrate content 
knowledge and ability in basic functional business applications.  Results show that CoBE 
students typically score above the national averages in all areas with some variability in 
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individual classes.  While the ETS exam is given every semester, the next scheduled evaluation 
of data is in FA 2016.  At that time, CoBE plans to determine whether or not the current standard 
needs refinement to accommodate the continuous improvement goal.  Figure 4 provides a 
summary of CoBE’s ETS scores compared to the national average. Appendix A provides a 
historical summary of CoBE’s functional area ETS scores compared to the national averages.  
Looking at the functional area results, scores improved for all areas except economics.  Further 
monitoring of the economics’ scores will determine whether or not this outcome was an 
anomaly. 

 
Figure 4: CoBE’s Overall ETS Scores versus the National Averages by Term and Year1 
 

2.1.2. PLG 2 (Communications)- Express ideas clearly, logically, and persuasively in oral and 
written communication 

PLG 2-A. Written Communication 
A course-imbedded assessment was used to test Clarity of Language Use and Logic and 
Development in written communication in SP 2010.  These results show that 67 percent of 
students met the standard for Clarity of Language Use in writing and 58 percent met the standard 
Logic and Development in written communications.  Over a dozen ideas were considered to 
improve writing (see Appendix B).  These recommendations included a proposal to re-sequence 
the required Business Writing Course.2  The Business Writing Course (ENG 209) is taught out of 

���������������������������������������� �������������������
1�The temporary dip in scores for SP 2014 appears to be an anomaly caused by a testing center scheduling conflict.  
Only 75 minutes were available for students to complete the Major Field Test.  This test administration issue was 
addressed the following term and the score averages returned to ranges more consistent with previous years 
compared to national averages.  �
2 See Appendix C for a comprehensive list of curricula changes using the 2009-2010 University Catalog as a base 
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the English Department and a reduction in the number of sections being taught that created a 
bottleneck and impeded their progress.  To deal with this problem, two actions were taken.   

1. CoBE negotiated with the Department of Communications to offer a similar course (COM 
240).  Between ENG 209 and COM 240, the University now has enough capacity for 
CoBE students to take a business writing course earlier to help  to help them with written 
communications in other courses. 

2. Starting in 2011, both business writing courses (ENG 209 and COM 240) were moved 
from the General Education (GE) portion of the degree program to the pre-business core.  
Pre-business core courses must be taken before upper division business core classes.  
When the business writing course was classified as a GE requirement, rather than a pre-
business core requirement, many students waited till their third and fourth years to take 
the course. 

During SP 2013 and SP 2014 terms, writing was reevaluated to assess whether these changes 
were efficacious.  Students were assessed at the “Emerging” or better level and results show that 
over 90 percent of students now meet the standard for writing clarity and approximately 85 
percent meet the writing logic standard (see Table 3).  Current discussions in the CoBE focus on 
the possibility of raising the standard to meet continuous improvement goals.   

Table 3. 
Percent of students how meet/exceed written communication standard on CLA  
 SP 2013 SP 2014 
Writing clarity 94% 91% 
Writing logic 86% 85% 
 

Table 4.  
Average ratings on oral communications 2011-2013* 
 FA 2011 SP 2012 FA 2012 FA 2013 
Audience Engagement 3.6 3.3 3.4 3.3 
Visual Aids 3.4 3.4 3.4 3.4 
Speaking Skills 3.3 3.3 3.4 3.4 
* Based on a four-point scale 
 

PLG 2 B. Oral Communication 
Oral communication assessments are embedded within CoBE’s core and elective courses.  CoBE 
students are also required to take a public speaking course (COM 251). The course-imbedded 
oral communication assessment requires that students score a 3 or more on a four-point scale.  
Table 4 provides a summary of the assessment results for years 2011 through 2013.  All students 
met the standard and therefore, current discussions in the CoBE focus on the possibility of 
revising the standard to meet continuous improvement goals. 
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2.1.3. PLG 3 (Quantitative Problem Solving)- Demonstrate the ability to solve complex and 
unstructured quantitative problems 

Quantitative analysis skills are taught in many CoBE course, but assessments are now course-
imbedded in QBA 300 (Operations Management) and FIN 320.  Assessment results from FA 
2009 show student proficiency in problem identification, strategy implementation, model 
development, and calculations.  However, students had difficulty integrating results and drawing 
conclusions.  A need to better prepare students in terms of critical thinking and integration of 
results was identified and faculty discussed the implementation of a new critical thinking course.  
An analysis of CoBE’s curriculum was conducted to determine whether a new critical thinking 
course could replace an existing course in order to avoid increasing student credit hours required 
for the Business degree. 

An evaluation of the content taught in two quantitative business analysis courses (Operations 
Research and Production/Operations Management) concludes that many of the same topics were 
covered in both courses.  Since students were meeting or exceeding the standard in terms of 
problem identification, strategy implementation, model development, and computations, faculty 
concluded that combining the courses would provide sufficient content in this area.  In 2012, the 
two courses were combined into a single Operations Management Course (QBA 300).  This 
action allowed for CoBE to institute a Critical Thinking (BUS 290) course that is now assessed 
under PLG 4.  FIN 320 results are not as encouraging as QBA 300 results.  Current discussions 
in CoBE are focusing on the possibility of raising the standard for Quantitative Analysis in order 
to meet continuous improvement goals.  Table 5 shows quantitative assessment results. 

Table 5. 
Percentage of students who meet or exceed quantitative analysis standards 
 Fall 2009a Spring  2013b Spring 2014c 

Problem Identification 97% 95% 92% 
Strategy Implementation 86% 95% 88% 
Model Development 93% 92% 84% 
Calculations/Computations 86% 87% 76% 
Integrating Results 67% - d - d 
a. Initial assessments administered in both QBA 360 and QBA 361 (now combined in QBA 300) and FIN 320 
b. Administered in QBA 300 
c. Administered in FIN 320 
d. Assessment of this area moved to PLG-4 (Critical Thinking). 

2.1.4. PLG 4 (Critical Thinking)- Demonstrate critical thinking skills 
The College Learning Assessment (CLA), instrument measures critical thinking and integration 
of results in quantitative analysis.  The integration of results in quantitative analysis was 
originally measured (FA 2009) in a course-imbedded assessment in PLG-3.   Starting SP 2010, 
assessment for integration of results in quantitative analysis was moved from the course-
imbedded instrument in PLG-3 to the measures used for PLG-4. 
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To test critical thinking, two different measures were employed.  First, the CLA exam results 
show that students are consistently improving in terms of critical thinking.  Table 6 summarizes 
the percent of students meeting or exceeding the CLA standard for proficiency. 

Table 6. 
Percent of students who meet/exceed the CLA standard for critical thinking 
 SP 2012 SP 2013 SP 2014a 
Analysis and problem solving 62% 69% 38% 
a. The CLA test was revised for the 2013-2014 academic year.  Subcategories are not comparable to the previous 

test.  
 
An instructor-initiated assessment for the new Critical Thinking course (BUS 290) was pilot 
tested for the 2013-2014 academic year.  The California Critical Thinking Skills test was 
administered pre- and post-course for students enrolled in BUS 290.  Test results show 
statistically significant improvements in overall critical thinking skills after students have 
completed the course (FA 2013, t=6.11, p<0.001; SP 2014, t=6.41, p<0.001).  Tables 7-8 show 
improvement for critical thinking subcategories. 

Table 7. 
Course-Imbedded Critical Thinking Scores for 2013 (averages rounded) 
 Pre-test 2013 Post-test 2013 
Overall 73 75 

Analysis 74 78 
Interpretation 78 80 
Inference 76 77 
Evaluation 71 73 
Explanation 72 73 
Induction 77 79 
Deduction 73 75 

 
Table 8. 
Course-Imbedded Critical Thinking Scores for 2014 (averages rounded) 

 
 Pre-test 2014 Post-test 2014 
Truth Seeking 37 40 
Open Mindedness 44 46 
Inquisitiveness 48 50 
Analyticity 45 47 
Systematicity 42 44 
Confidence in Reasoning 43 47 
Maturity of Judgment 44 45 
 
Results appear mixed regarding the new Critical Thinking course.  The problem is comparing the 
most recent CLA results with prior tests is imperfect.  CLA does not recommend comparing the 
new test with the old (pre-2014).  Both the 2012-13 CLA scores and California Critical Thinking 
Skills test and do suggest an improvement in critical thinking skills of CoBE students. Additional 
CLA data will help determine how CoBE needs to address the critical thinking goal. 
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2.2. Assurance of learning 
The PRT recommends that CoBE develop a systematic process for measuring, evaluating, and 
closing the loop for each learning goal over the next five years.  CoBE currently has four main 
learning goals: Business content knowledge, communications (oral and written), critical 
thinking, and quantitative literacy. This section includes a curriculum map, a schedule for 
assessing each learning goal, recent assessment results, actions to close the loop, and actions in-
progress. 

2.2.1. Curriculum map 
The curriculum map (Table 9) shows which business program core courses Introduce (I), 
Develop (D), and Reinforce (R) content areas to support learning goals. 
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2.2.2. Schedule for learning goal assessment 
Moving forward, CoBE has a schedule for evaluating learning goals over the next accreditation 
period.  At least two evaluations will take place for each goal over the next five years.  Table 10 
shows this schedule. 
 

Table 10. 
Schedule learning goals evaluation by academic year 

Learning Goal Measure 
Who 
collects 

Where 
Stored 

2014-
15 

2015
-16 

2016
-17 

2017
-18 

2018-
19 

2019-
20 

2020-
21 

2021-
22 

1. Business 
Content 
Knowledge 

MFT 
FA,SP 
MGT 490 

MGT 490 
instructor 

admin.mft-
ets.org  
 

X    X    

2a. Written 
Communications 

CLA + 
FA,SP 
MGT 490 

MGT 490 
instructor 

Cae.org 
 X    X   

2b.Oral 
Communications 

Oral 
presentation 
FA,SP 
 MGT 490 

MGT 490 
instructor 

490 Laulima 
gradebook  X    X   

3. Quantitative 
Literacy 

Quantitative 
items (MFT) 
FA,SP 
MGT 490 

MGT 490 
instructor 

admin.mft-
ets.org 

 

  X    X  

4. Critical 
Thinking 

CLA + 
FA,SP 
MGT 490 

MGT 490 
instructor 

Cae.org 
   X    X 

X = Evaluation period 

 

2.2.3. Other activities to support accreditation 
�

 Table 11. 
Other activities 
Item Who?  When?  Current status 
Update curriculum map  AOL Committee 5/15/2015  In progress 
Blank form de Pillis 4/22/2015 COMPLETE 
Circulate to core course instructors Burke 4/30/2015 COMPLETE 
Revise master syllabi to reflect revised curriculum 
map 

Instructors of core 
courses 

12/15/2016 In progress 

Revise oral presentation rubric for consistency AOL Committee 12/15/2016 In progress 
Gather currently used rubrics Calton, de Pillis 5/10/2015 Completed 
Create uniform rubric AoL Committee  In progress 
Central repository for assessment materials Dean 5/15/2015 COMPLETE 
Set up central repository for assessment materials Chair of AoL 

Committee (de Pillis) 
4/21/15 COMPLETE 

Upload current assessment data to central repository Assessment 
coordinator (Martin)  

5/10/2015 COMPLETE 
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2.3. Current assessment results and actions to close the loop 
Following the PRT’s recommendations, CoBE has measured three learning goals.  The following 
information presents the data and documents the process for closing the loop. 

����������	
�����

��������

��
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As noted in Section 3, business content knowledge scores on the recent Major Field Test suggest 
the prior dip was an anomaly.  To better understand content knowledge deficiencies, an analysis 
of recent test scores was moved from discipline area to the individual questions.  A group of 
questions more than ten percent below the national average were identified (see Appendix F).  
The instructors teaching in these content areas were shown the results and they have provided 
actions to improve understanding of the concepts (where appropriate).  In some cases, the test’s 
terminology was different, so the only change needed is to introduce the terminology.  In other 
cases, the topics have not been addressed specifically because the course text does not cover the 
topic (e.g., discretionary income in marketing).  Finally, students usually use calculators to 
determine Net Present Value.  As students unlikely will make these calculations without 
calculators, this gap may not so crucial.  

��������
���
	���	

��
The current benchmark for oral communication is 80 percent of students demonstrating 
“competent or better” skills.  Figure 5 shows students meet the standard for language clarity, but 
fall short of the goal for presentation style as well as the logic and develop areas.   
 

 
Figure 5. Oral communication’s assessment SP 2015 (n=26)3 
 
For written communications, the writing mechanics section of the CLA+ test (SP 2014) shows 
over 96 percent of students demonstrate emerging or competent writing skills meeting the 
current standard. Most students (73%) meet the competency level for writing mechanics 

���������������������������������������� �������������������
3 Using the CoBE Presentation grading rubric 2 (see Appendix E, Table 21), scores are coded as 1 = “Beginning,” 2-
2.5 = “Emerging,” and 3+ = “Competent.”  Appendix F (Table 23) shows the raw assessment data. 
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suggesting that the College’s efforts to emphasize written communications are somewhat 
successful. 
 

 
Figure 6.4 
CLA results for SP 2014 (n=26) 
 

2.2.3. Critical thinking  
Figure 6 shows results from the CLA+ for critical thinking.  Both the Analysis and Problem 
Solving and the Writing Effectiveness categories test evidence of making logical decisions and 
constructing logically cohesive arguments (see Appendix E, Table 17 for the scoring rubric).  
Results show that both areas fall short of the 70 percent standard for students. The Analysis and 
Problem Solving area shows less than 39 percent of students meet the standard. 
 

2.3.4. Post-assessment responses 
The assessment results provide a benchmark for forward progress.  Evidence showing that most 
students meet the standards is encouraging, but these outcomes provide an opportunity to revisit 
the standards.  Results not meeting the standards suggest CoBE needs to revisit how the goals are 
addressed.  The Curriculum Action Team studied the results and the recommendations in Table 
12 provide faculty with guidance to focus efforts in deficient areas.  These results and 
recommendations closing the loop were presented at a faculty meeting on November 18, 2015.  
Faculty concluded further discussions about writing communications are needed. 

 
 

���������������������������������������� �������������������
4 These results come from the Performance Task Subscores from the 2014 CLA+.  For Figure 6, scores are coded as 

1-2 = “Beginning,” 3 = “Emerging,” and 4-6 = “Competent.”  
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Table 12. 
Actions to close the loop 

Learning Goal 
Prior 
benchmark  Results 

New 
benchmark  

Actions to  
“Close the 
Loop” 

Next 
Evaluation 

1. Business Content 
Knowledge 

Within 1SD of 
national mean 
on each area 

Met, but several 
individual items 
were >10 points 
below national 
mean  

Within 1SD of 
national mean on 
each area and  < 
10 points below 
national mean on 
items considered 
important to 
curriculum 

Share results with 
faculty. 
Reintroduce 
teaching 
roundtable. 

2018-2019 
 
 

2a. Communications 
(written) 

80% of seniors 
writing at 3/6 
(emerging) or 
above, a low 
bar from which 
we will 
improve 

Qualitative:  6 of  
7 senior writing 
samples write at 
“Emerging” or 
below (per 
WASC rubric)    
CLA: 50% of 
seniors write at 
4/6 or above 

80% of seniors 
writing at 4/6 or 
above 

Convert MKT 
310 to Writing 
Intensive, keep 
MGT 490 WI. 
Reading 
assessment in 
ACC. Faculty 
encouraged to 
invite Writing 
Center 
representative to 
speak to students.   

2019-20 
 

2b. Communications 
(oral) 

80% of seniors 
presenting at 3 
or above on a 4 
point rubric  

100% scored 3 or 
4 in group 
presentation, but 
only 37% scored 
3 or 4 on all 
measures in 
individual 
presentations 

Keep 80% 
benchmark, but 
on individual 
presentations     

Introduce 
individual 
presentations in 
MKT 310, keep 
in  MGT 490 

2019-20 
 

3. Quantitative 
Literacy 

70% at or 
above 
competency 

<50% above 
competency in 
embedded 
FIN320 measure, 
individual quant 
items on MFT far 
below mean 

No more than 
10% below 
national mean on 
ETS quant items. 
Currently several 
finance and 
accounting 
indicators are 
flagged.  

Shared results 
with ACC, FIN 
and QBA faculty 

2016-2017 

4. Critical Thinking 70% of 
students 
proficient 

SP14 CLA 
showed only 38% 
of seniors 
proficient (4/6 or 
above) on 
analysis & 
problem solving 

Continue to work 
toward goal of 
70% of 
graduating 
seniors proficient 
on analysis & 
problem solving 

Added a section 
of BUS 290 to 
reduce class size 
and allow more 
students to 
register 

2017-18 
 

 



Appendix A: Action plan 
University of Hawaii at Hilo, College of Business and Economics 

Updated October 15, 2015 
Table 13. Action plan 

Standard and Activity 
One-Time 

Costs 
Recurring 

Costs 
Source of 

Funds 
Completion Date & 

Current Status Responsibility 
Performance 

Measure 
GOAL #1: To strengthen the curriculum in order to satisfy the needs of the stakeholders in a rapidly changing environment 
Continue review of the 
learning goals of all degree 
programs. 

   Annual review each Spring 
Semester 
Next review by May 2016 

Curriculum and 
Assessment Action 
Team, Faculty 

Minutes 

Organize the data already 
collected and align it with 
changes made in the 
curriculum as a result of the 
data assessment. 

   Final Report completed by 
October 2015;  Draft report 
completed May 2015 

Curriculum and 
Assessment Action 
Team (Jalbert, Barra, 
Furumo) 

Document 

Describe a clear systematic 
process for measuring, 
collecting and evaluating data 
on student learning, and 
closing the loop, for each 
learning goal and objective 
for the next five years (until 
Spring 2021). 

   Final Report completed by 
October 2015;  Draft report 
completed by May 2015 

Curriculum and 
Assessment Action 
Team (Burke, 
Calton, DePillis, 
Martin) 

Document 

At least two learning goals 
and objectives should be 
measured once and the 
process for closing the loop, 
including dates of activities, 
should be clearly documented 
with a plan of implementation 

   Final Report completed by 
October 2015; Draft report 
completed May 2015 

Curriculum and 
Assessment Action 
Team (Burke, 
Calton, DePillis, 
Martin) 

Document 

Develop proposal for a 
Certificate in Health Care 
Management in collaboration 
with the College of Arts and 
Sciences (CAS) 

   Certificate in Health Care 
Management Target date for 
implementation is Fall 2016. 
The program development is in 
the last phase of adoption by the 
University. 

Vu (Chair), Barra, 
Furumo, Jalbert, 
and the faculty of the 
College of Arts and 
Sciences 

Submission to 
COBE Faculty 
Senate 

Develop proposal for a BBA    BBA concentration in Health Vu (Chair), Barra, Submission to 
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Standard and Activity 
One-Time 

Costs 
Recurring 

Costs 
Source of 

Funds 
Completion Date & 

Current Status Responsibility 
Performance 

Measure 
concentration in Health Care 
Management in collaboration 
with the College of Arts and 
Sciences (CAS) 

Care Management  
Target date for implementation 
is Fall 2016. 
BBA in Health Care 
Management degree curriculum 
has been developed and is now 
under review by the Faculty 
Senate 

Furumo, Jalbert, 
and the faculty of the 
College of Arts and 
Sciences 

COBE Faculty 
Senate 

Develop a proposal for BBA 
concentration in Global 
Agriculture Management in 
collaboration with the 
College of Agriculture, 
Forestry and Natural 
Resources Management 
(CAFNRM) 

   BBA concentration in Global 
Agriculture Management  
Target date for implementation 
is Fall 2016. 
BBA degree program is in early 
stages of development in 
collaboration with College of 
Agriculture, Forestry, Natural 
Resources in Agriculture 
Management. 

Burke, Dhir Submission to 
COBE Faculty 
Senate 

Develop a template for 2+2 
degree program with selected 
UH Community Colleges 
leading to dual AA-cum-
BBA degrees within the UH 
System. 

   Implementation expected by Fall 
2016. 
Templates for all business 
programs at University of 
Hawaii Community Colleges 
have been developed.   

Mahealani Jones 
(Articulation 
Specialist), Dhir 

Template 
Document 
(Advising Sheet 
Format) 

Develop a template for 2+2 
degree program to take out-
of-state AA degree holders 
through to a UHH BBA. 

   June 2016 Mahealani Jones, 
Dhir 

Template 
Document 
(Advising Sheet 
Format?) 

Develop a template for dual 
degree programs with 2.5 to 3 
years at institutions out of the 
UH System, followed by 2 or 
1.5 years at UHH, leading to 
degrees from both institutions 
after about 4.5 years. 

   Emphasis redirected to non-
Business degree programs 
Programs being developed with 
Berry College 

Not applicable Not applicable 

Develop a template for a 
program of study leading to 
graduate level certificates, 

   Graduate Certificate in Global 
Economics and Sustainability 
has been developed. 

Vu (Chair), Barra, 
Furumo, Jalbert 

Template 
Document 

(Guidelines) 
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Standard and Activity 
One-Time 

Costs 
Recurring 

Costs 
Source of 

Funds 
Completion Date & 

Current Status Responsibility 
Performance 

Measure 
e.g., Certificate of Advanced 

Study.  
Target date for implementation 
is Fall 2016. 
Curriculum has been developed 
and is now under review by the 
Faculty Senate 

Develop proposal for a 
Certificate in Health Care 
Leadership in collaboration 
with the College of 
Pharmacy(CoP) 

   Certificate in Health Care 
Leadership has been developed. 
Target date for implementation 
is Fall 2016. 
Curriculum has been developed 
and is now under review by the 
Faculty Senate 

Vu (Chair), Barra, 
Furumo, Jalbert, 

and the faculty of the 
College of Arts and 
Sciences 

Submission to 
COBE Faculty 
Senate 

Continue to improve 
technology integration into 
curriculum  
 

 $ 5,000 Budget Annual review each Spring 
Semester 
Next review by May 2016 

Faculty Syllabi 
 

Complete the review and 
revision of all undergraduate 
programs to streamline: (a) 
prerequisites courses, (b) 
curriculum sequencing and 
scheduling  
 

   Biennial review in alternate 
Spring Semester 
Next review by May 2016 
Last revised December 2013 
with streamlining of curriculum 
to reduce prerequisites 

Curriculum and 
Assessment Action 
Team, Faculty 

Meetings minutes 

Review degree programs, and 
credit and non-credit 
certificate programs for 
regional industries 

 $ 2,000 Budget Biennial review in alternate 
Spring Semester 
·  Accounting Certificate: 

Developed and approved 
within the College of Business 
and Economics in September 
2013. 

·  Finance Certificate: Being 
discussed within the College 
of Business and Economics. 

Business Certificate: Being 
discussed within the College of 
Business and Economics. 
Certificate in Computer Science 
for Business: In collaborative 

Dean, Faculty Brochures, and 
program marketing 
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Standard and Activity 
One-Time 

Costs 
Recurring 

Costs 
Source of 

Funds 
Completion Date & 

Current Status Responsibility 
Performance 

Measure 
development with College of 
Arts and Sciences; Credit based; 
Target date SP 2016. 

GOAL #2: To facilitate the movement of students through their educational and developmental experience at CoBE 
Document student learning 
through undergraduate 
research 

   Annual review of student 
research each Spring Semester 
·  Hannah Furumo and Kerrilynn 

Higa co-authored three 
conference papers and one 
journal article with professors 
Drs. DePillis and Furumo. 
They received Best Paper in 
the Information Systems track 
at 2015 International 
Conference on Business and 
Information, Honolulu. 

·  In 2013, Dr. DePillis’ student, 
Mark Tokuuke, finished first in 
his industry category in the 
international Business Strategy 
Game (see BSG-
ONLINE.com). Two of her 
students, Matthew Luga and 
Robyn Taniguchi, 
outperformed 99% of BSG 
competitors. During 2014 fall 
semester, UH Hilo had four 
teams rank in the top 100 
worldwide.  

Dr. Vu and her student, 
Alexandria Nakao-Eligado, 
presented their study on the 
impact of local visual artists on 
the Big Island economy, at the 
2014 Conference of the 
Academic and Business 
Research Institute 

Faculty Publications 
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Standard and Activity 
One-Time 

Costs 
Recurring 

Costs 
Source of 

Funds 
Completion Date & 

Current Status Responsibility 
Performance 

Measure 
Award merit and need 
scholarships 

$23,776 17% of 
College’s 
tuition-
based 
revenue 

Tuition 
revenue 

March 2015 
Implementation for Spring 2015 
completed on March 2, 2015: 
$19,000 merit scholarships 
awarded by January 2015; 
Additional $1,200 merit and 
$3,776 need scholarships 
awarded by March 2, 2015. 

Dean, Student 
Affairs Action Team 

Awards 

Implement policy of equal 
allocation of tuition-based 
scholarships to (i) merit-
based, (ii) incentive-based, 
and (iii) need-based awards. 

$30,000 18% of 
College’s 
tuition-
based 
revenue 

Tuition 
Revenue 

March 2016 
$14,000 merit scholarships 
awarded to date.  Additional 
$16,000 to be awarded as need 
scholarship by March 2016. 

Dean, Student 
Affairs Action Team 
(Johnson, Jalbert, 
DeWitt, Im) 

Awards 

Award Hawaii Island 
Chamber of Commerce 
Scholarships 

5,500 
 

$5,500 Hawaii Island 
Chamber of 
Commerce 

Annual review of scholarships 
each Spring Semester. 
Implemented for AY 2015-16 

Dean, Student 
Affairs Action Team 

(Johnson, Jalbert, 
DeWitt, Im) 

Awards 

Award Hilo Rotary Club 
Scholarships 

$2,000 $2,000 Hilo Rotary 
Club 

Annual review of scholarships 
each Spring Semester. 
Implemented for AY 2015-16 

Dean, Student 
Affairs Action Team 
(Johnson, Jalbert, 
DeWitt, Im) 

Awards 

Award Taketa, Iwata, Hara 
and Associates Scholarships 

$1,500 
 

$1,500 Taketa, Iwata, 
Hara & 
Associates 

Annual review of scholarships 
each Spring Semester. 
Implemented for AY 2015-16 

Dean, Student 
Affairs Action Team 
(Johnson, Jalbert, 
DeWitt, Im) 

Awards 

Continue to promote student 
placements in summer jobs 

$1,000 $1,000 Budget Annual review of scholarships 
each Spring Semester. 
Program ongoing at selected 
businesses, e.g.,HPM Building 
Supplies, Sodexho, Merrill 
Lynch, Taketa Iwata Hara & 
Associates, etc. 

Dean, Martin Student placements 

Sustain a strong, active 
Student Advisory Board 

$ 400 $ 400 Budget Annual review of scholarships 
each Spring Semester. 
 
Established 11/9/2014; Last 
meeting on February 12, 2015; 
Next meeting to be scheduled in 

Dean, COBE 
Students 

Roster of Members 
and Meeting 
Minutes 
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Standard and Activity 
One-Time 

Costs 
Recurring 

Costs 
Source of 

Funds 
Completion Date & 

Current Status Responsibility 
Performance 

Measure 
November 2015. 

New student orientation    Each Fall and Spring Semester Director, New 
Student Program 

Program activities 

Mentoring of Sophomores    Each Fall and Spring Semester Dean; DeWitt and 
Delta Sigma Pi 

Program activities 
 

Assess co-curricular activities 
(student clubs, national 
honorary societies) 

   June 2016 Student Affairs 
Action Team, 
Student Advisory 
Council 

Minutes 
 

Assess effectiveness of 
professional career 
counseling and placement 
services available to the 
students 

   Annual review in Spring 
Semester 

Student Affairs 
Action Team; 
University Career 
Planning  
 

Team minutes 

GOAL #3: To raise the level of faculty and staff expertise. 
Provide training for faculty 

and staff on: 
(a) Assessment of 

Student Learning;  

AACSB standards of on April 
8, 2013 

 $  7,500 Budget Biennial review in alternate Fall 
Semesters of 2016, 2018, and 
2020 
·  One faculty member attended 

AACSB ICAM 2014 
Singapore; Another attended 
AACSB ICAM 2015 Tampa 

Dean, Faculty and 
Staff Development 
Action Team 

Attendance at 
AACSB meetings 
and on-campus 
discussions 

Recruit Secretary to the 
Dean. 

$40,000 $40,000 Budget December 2014 
Done 

Dean, Faculty, 
Human Resources 

Appointment of 
Secretary 

Support faculty development 
through participation in 
academic and professional 
conferences 

$  10,000 $  10,000 Budget Annual review each Fall 
Semester  

Dean, Faculty and 
Staff Development 
Action Team 

Summary of 
offerings and Plans 

Offer training opportunities 
for staff 

 $ 1,000 Budget Annual review each Fall 
Semester 

Dean, Faculty and 
Staff Development  

Attendance of staff 
at training seminars 

Review the policy for 
classification of faculty 
members into two categories: 
Participating faculty, and 
Supporting faculty. 

   Annual review each Fall 
Semester  
Last review done in December 
2014 

Dean, Faculty Document, 
approved by 
Faculty 

Articulate the policy for 
classification of Faculty 

   Annual review each Fall 
Semester  

Dean, Faculty, 
Intellectual 

Document, 
approved by 
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Standard and Activity 
One-Time 

Costs 
Recurring 

Costs 
Source of 

Funds 
Completion Date & 

Current Status Responsibility 
Performance 

Measure 
members into four categories: 
Scholarly Academic (SA), 
Practice Academic (PA), 
Scholarly Practitioner (SP), 
and Instructional Practitioner 
(IP). 

Policy adopted by the COBE 
faculty on February 13, 2015. 

Contributions 
Action Team 

Faculty and UHH 
VCAA 

Assess need for recruitment 
of new faculty members. 

   Annual review each Fall 
Semester 

Dean, Faculty Faculty Roster 

Recruit Accounting/Tax part-
time adjunct faculty member 

 $12,000 Budget September 2015 
Done: PhD in Tax recruited as 
part-time adjunct faculty 
members 

Dean, Faculty Faculty Roster 

Recruit a faculty member 
with expertise in Strategic 
Management and Human 
Resources Management 

$11,000 $110,000 Faculty line 
vacated 
through 
retirement 

September 2016 Dean, Faculty Faculty Roster 

Watanabe Distinguished 
Visiting Professor in Tourism 

$11,000 $115,000 Endowment September 2016 Dean Faculty Roster 

GOAL #4: To promote faculty intellectual contributions consistent with the COBE’s mission. 
Review COBE’s collective 
intellectual contribution and 
assess its compliance with 
both, AACSB’s 2013 
standards and COBE mission 
(See Standard #2). 

   May 2016 
The AACSB Peer Review Team 
cautioned COBE in February 
2015 that the 2013 AACSB 
standards require a very strong 
congruence between mission 
and the policies, processes, and 
activities of the college. 

Dean, Intellectual 
Contributions Action 
Team (Calton, 
Jalbert) 

Report of the 
Intellectual 
Contributions 
Action Team 

Develop COBE’s intellectual 
contribution policy with 
regard to its impact and 
innovation (See AACSB 
Standard #2). 

   May 2016 
The AACSB Peer Review Team 
stated that “… the current 
aggregated portfolio of faculty 
research would be out of 
compliance due to lack of 
congruence with its teaching-
focused mission were COBE to 
be evaluated under the 2013 
standards.” 

Dean, Intellectual 
Contributions Action 
Team (Calton, 
Jalbert) 

Report of the 
Intellectual 

Contributions 
Action Team 
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Standard and Activity 
One-Time 

Costs 
Recurring 

Costs 
Source of 

Funds 
Completion Date & 

Current Status Responsibility 
Performance 

Measure 
Review CoBE’s Faculty 
Orientation Program 

 $ 500 Budget Biennial review in alternate Fall 
Semesters 

Dean, Department 
Chairs, Faculty and 
Staff Development 
Action Team 

Program outline 
and materials 

Maintain a computer-based 
database that would generate 
standardized Faculty Data 
Sheet Reports 

   Annual review each Fall 
Semester  
Development completed 

Dean, Faculty Data Sheets 

Faculty computer 
replacements (on a three-year 
cycle) 

 $ 8500 Budget Triennial review each Fall 
Semester  
Replacements are on three-year 
cycle 

Dean Acquisition of 
Equipment 

GOAL #5: To create and utilize goodwill toward COBE by building relationships with external organizations and individuals, 
and by providing business-related services and expertise to the public and private sectors. 
Maintain a management 
information system to 
facilitate effective 
management of the CoBE 
organization, resources, 
activities, and programs  

 $ 500 Budget Evolutionary development. 
Next review in Fall Semester 
2017 
 

Dean Databases in use 

College website redesign $3000  Budget September 2015 
Done 

Dean, DePillis, 
Public Relations 

Web posting 

Conduct annual self-
assessment 

 $ 500 Budget Annual review each Spring 
Semester 

All Action Teams, 
Faculty, Dean 

Faculty Annual 
reports, Action 
Team reports, 
Dean’s report 
 

Involve stakeholders in 
CoBE's progress towards its 
goals  
 

 $1,000 Budget Executive Advisory Board 
meetings each semester 

Dean, Faculty, 
Outreach Action 
Team 

Documents, 
Mailings, Surveys, 
and Website 
 

Publicize student programs, 
achievements, and 
scholarship awards, 

   Annual review each Spring 
Semester 

Dean, Faculty, 
Outreach Action 
Team 

Documents, 
Mailings, and 
Website 

GOAL #6: To achieve a high degree of recognition for COBE. 
Publicize the Statements of 
Core Values, Vision, 

 $500 Budget Biennial review each Fall 
Semester 

Dean Publication in 
various forums 
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Standard and Activity 
One-Time 

Costs 
Recurring 

Costs 
Source of 

Funds 
Completion Date & 

Current Status Responsibility 
Performance 

Measure 
Mission, and Goals 
Annual review of Statements 
of Core Values, Vision, 
Mission, and Goals with 
stakeholders and revise as 
necessary 

   Fall Retreat, each Fall semester 
·  Last review of Vision and 

Mission by faculty underway 
w.e.f. 1/27/2014; New draft of 
Core Values, Vision and 
Mission Statements in review 
by faculty w.e.f. 12/5/2014; 
Review with Advisory Board 
underway w.e.f. 12/12/2014; 
Current statements of Core 
Values, Vision, and Mission, 
adopted by the faculty on 
2/13/2015. 

 

Dean, Faculty Strategic Plan and 
all supporting 
documents 

Continue AACSB 
Membership 

$  9,000 $  9,000 Budget Renewal each year in April Dean Member List 

Sustain a strong, active 
Executive Advisory Board 

$ 600 $ 600 Budget Each semester. 
Recruited a new Chairperson, 
James Takamine of CU Hawaii; 
and added an additional 
member, Dr. Jim Wyban of 
H2A2, w.e.f. December 12, 
2014; Recruited three new 
members, Bettye S. Williams of 
Hawaii Island United Way, 
Bonnie T. Honda of Big Island 
Candies, and Jennifer L. Zelko-
Schlueter of Hawaii Electric 
Light Company, w.e.f. 
September 24, 2015. Kurt 
Alicuban of CU Hawaii, Jeanine 
Atebara of Hawaii Island United 
Way, and Rhea Lee of HELCO, 
have left the Advisory Board. 

Dean, Faculty, 
Outreach Action 
Team 

Roster of Members 
and Meeting 
Minutes 

The School will adhere to the 
strategic planning process 
described in attached 

 $1000 Budget Process defined;  
Updated on January 29, 2015; 
Review with Advisory Board 

Dean, Department 
Chairs, Action 
Teams 

Strategic Plan and 
all supporting 
documents 
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Standard and Activity 
One-Time 

Costs 
Recurring 

Costs 
Source of 

Funds 
Completion Date & 

Current Status Responsibility 
Performance 

Measure 
document labelled ‘COBE 
Structure’, which involves 
our constituents 

underway w.e.f. 12/12/2014; 
Current statements of Core 
Values, Vision, and Mission, 
adopted by the faculty on 
2/13/2015. 

Publicize COBE’s 
achievements through local 
and regional media 

 $2,000 Institutional 
budget 

Annual review each Spring 
Semester  
·  Last publication in the f 

Stories of Excellence seriesin 
Herald-Tribune appeared in 
the Sunday, March 1, 2015 
issue 

Dean; Director of 
Marketing and 
Alumni Relations 

Publication in 
various forums 

TOTAL FOR 2015 - 2016 $165,000 $359,000     

  



Appendix B: CoBE’s functional area ETS scores compared to national averages by term 
and year 
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onsidered to improve written communications 
Working Group Recommendations 

COBE Faculty developed to improve students’ writing effectiveness.  Bold font denotes COBE Curriculum 
from this Working Group. 

Table 14. Writing development initiatives 
Desirable results Undesirable results Costs Who? Other 

Require ENG 100 for those 
who pass ENG 100T 

Students better prepared  Cost for extra 
English 
instruction 

English 
Dept. 

Re-number ENG 100 so 
that it can be taken 
without Banner 
thinking it’s the same 
course as ENG 100T?  

Require ENG 225 or ENG 215 
in addition to ENG 209 

Students prepared with focus on 
academic writing  

Extra requirement for 
students 

Extra headcount COBE, 
English 
Dept. 

 

Student Satisfaction  

choice English 
comprehensive exam required 
to enter the Business program 
and/or take upper division 
business courses. Students who 

t pass can decide if they 
need to retake a course or hire 

Large numbers of students turned 
away from BBA will send a strong 
signal to resource allocators that 
there really is a problem, and more 
resources are needed.  Students in 
upper division business develop a 
reliable level of English 
comprehension. English 
(eventually) gets more resources as 
a result of increased headcount.  
BBA perceived as more selective. 
Long term increase in overall 
quality within COBE 

Temporary drop in 
BUS head count 
(resource 
implications!). 

Many repeat students 
in Eng 100 and/or 2xx. 

More lecturers. 

Cost of 
Compass-style 
test ($1.30 per) 
or test designed 
internally.   

COBE Make ENG 100, 2xx 
repeatable for credit? 

Reading comprehension 
is a bare minimum (but 
still needed). 

For this to work, UHH 
administration needs to 
support COBE’s 
standards: support 
additional English 
Dept. resource 
requirements & not 
withhold COBE 
resources due to 
headcount dip. 
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Date Stage Solution Desirable results Undesirable results Costs Who? Other 
FA 
2011 

Input Writing sample required to 
enter the Business program 
and/or take upper division 
business courses. Students who 
do not pass can decide if they 
need to retake a course or hire 
a tutor, graded on a standard 
rubric. 

     Business professors can assign 
more writing in Business classes, 
free of the time-sink of having to 
grade poor writing. 

     Large numbers of students turned 
away from BBA will send a strong 
signal to resource allocators that 
there really is a problem, and more 
resources are needed. 

     Students in upper division 
business have a reliable level of 
English comprehension.  

     English (eventually) gets more 
resources as a result of increased 
headcount. 

     BBA perceived as more selective 

     Long term increase in overall 
quality within COBE 

 

Temporary drop in 
BUS head count. 

Many repeat students 
in Eng 100 and/or 209. 

More ENG 
100/2xx 
lecturers 

Funds to 
compensate 
faculty to grade 
essays two 
Saturdays a year 

COBE For this to work, UHH 
administration needs to 
support COBE’s 
standards: support 
additional English 
Dept. resource 
requirements & not 
withhold COBE 
resources due to 
headcount dip. 

 

Make 100, 2xx 
repeatable for credit? 

 

FA 
2011 

Input Grade ENG 100 and 2xx on a 
curve with “C” class average, 
and/or using a common final 
that is group-graded for 
uniformity.  

     Grades reflect performance more 
accurately, with “C” a true average. 

     Removes pressure from lecturers 
who want to keep their jobs and 
need good student evaluations 
(student evaluations will  also drop 
evenly) 

     Long term increase in overall 
quality in all programs 

 More ENG 
100/2xx 
lecturers 

English 
dept. 

Grading on a curve may 
promote 
competitiveness.   

Assumes random 
distribution of ability 
and work ethic among 
sections.  
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Date Stage Solution Desirable results Undesirable results Costs Who? Other 
SP 
2012 

Input Faculty Congress needs to 
revisit university entry 
standards.   The Admissions 
Office is currently accepting all 
high school students with a 3.0 
grade average, even w/ SATs 
of 200. 

     Better prepared students in the 
entire university. 

     COBE would not suffer 
disproportionate headcount drop. 

 Temporary dip 
in total UHH 
tuition income. 

Faculty 
Congress 
(& Admin) 

50% of incoming 
freshmen test at or 
below the 100T UHH 
remedial level? 

SP 
2012 

Input Steer the most writing/reading 
skill-challenged students to 
HCC and eliminate ENG 100T 

HCC already has reading and 
writing courses at the level we need.  
Students arrive back at UHH 
prepared in basic skills. 

None, if system 
changes; currently, 
administrative, 
Financial Aid and 
tuition obstacles for 
students. 

Additional 
professors/ 
lecturers for 
HCC 

UH System 
(to revisit 
concurrent 
enrollment 
UHH/HCC
) 

 

SP 
2012 

Input/ 
Durin
g 

Change UHH / HCC tuition 
from “all you can eat” to per-
course 

Remove disincentive to take HCC 
courses.  Remove incentive to 
overload on courses. 

  UH System 
(to revisit 
concurrent 
enrollment 
UHH/HCC
) 

 

SP 
2012 

Input Make ENG 100T students 
follow up by enrolling in ENG 
100 the following semester. 

Better prepared students in the 
entire university.  COBE would not 
suffer disproportionate headcount 
drop. 

 Additional 
lecturers for 
ENG 100 

English 
Dept. 

 

FA 
2013 

Input Re-sequence current course Students receive exposure earlier in 
their curricula. 

Not enough sections 
of ENG 209 

None English 
Dept and 
COBE 

Need to make the 
change in Curriculum 
Central 

FA 
2013 

Input Add alternatives within 
existing curriculum to ENG 
209 to facilitate resequencing 

Students receive exposure earlier in 
their curricula 

 None Communic
ations 
Dept., 
English 
Dept., and 
COBE 

Need to make the 
change in curriculum 
central 
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Date Stage Solution Desirable results Undesirable results Costs Who? Other 
FA 
2013 

Durin
g 

Monitor WI course learning 
outcomes  

     More information on where 
program needs improvement. 

 Costs of 
assessment, e.g. 
$$ for faculty to 
grade pre- and 
post-course 
writing samples. 

COBE What do we do with 
that information? 

FA 
2013 

Durin
g 

Require 1 additional WI course 
for graduation 

     More practice writing upon 
graduation.     Long term increase in 
overall quality within COBE 

Temporary drop in 
BUS head count.(If 
this is a COBE-only 
requirement) 

More capped 
classes, faculty 
willing to teach 
WI. 

COBE  

FA 
2013 

Durin
g 

Fully fund Writing Center: 

Student peer tutors available 

Formal training of tutors 

Support (course release) for 
faculty mentor/trainer.  Hire a 
WI mentor/ workshop leader 
(e.g., Phyllis Keheny) to help 
faculty develop learning 
objectives, editing skills, 
Appropriate writing 
assignments.    

Students would have writing help 
available  

 $$ for Writing 
Center 

UH Admin. Can Writing Center be 
made mandatory? 

FA 
2013 

Durin
g 

Strengthen WI program: 

 

WI program provides more benefit 
to students (and the faculty who 
teach them) 

 Funds to hire a 
mentor to train 
faculty. 

Faculty time in 
WI workshops.  

Costs of 
outcome 
assessment. 

UH Admin 
(to release 
resources) 

COBE 
(willing to 
teach more 
WI?) 
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Date Stage Solution Desirable results Undesirable results Costs Who? Other 
FA 
2013 

Durin
g 

SDSU-style Writing 
Proficiency test at 60 units 
http://arweb.sdsu.edu/es/update
s/wpa.html 

Mid-course correction for students Extra administration, 
remedial classes 
required 

For test 
administration 
and remedial 
writing classes 

COBE  

FA 
2013 

Outpu
t 

Exit assessment Quality control, higher value to 
BBA degree 

Extra administration, 
remedial classes 
required 

For test 
administration 
and remedial 
writing classes 

COBE Need a plan for students 
who do not pass. Are 
they charged tuition for 
an extra semester, or is 
their degree withheld 
until they pass the test?  
How many attempts are 
they allowed? What 
about those who never 
pass? 

�
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Appendix D: Curricula changes per the UHH catalogs 
 
This table provides information about curricula as evidenced by our Catalog for the years 2009 – 2010.  This table tracks the curricula 
changes over time.  An “X” denotes the course is listed in the course catalog for the particular year.  Bold and italic entries indicate 
curricula changes related to this report.  Name changes and/or trivial prerequisite changes are indicated in normal type. 
Table 15. Curricula changes 
Course 2009 2010 2011 2012 2013 2014 2015 2016 

Pre-Business Core 
ACC 250 
 

X X X X Course numbering changed to ACC 
201 to facilitate transfer within UH 
System 

X   

ACC 251 
 

X X X X Course numbering changed to ACC 
202 to facilitate transfer within UH 
System 

X   

BUS 240 X X X X X X   
BUS 290    X X X   
ECON 131 X X X X X X   
ECON 340 X X X X X X   
ENG 209   X X X X   
ECON 130   X X X X   
COM 251   X X X X   
General Education 
ENG 100 X X X X X X   

Eng 209 X X Re-sequenced to Pre-Bus Core  

Com 251 X X Re-sequenced to Pre-Bus Core  

ECON 130 X X Re-sequenced to Pre-Bus Core  

MATH 104 F X X X X X X   

QBA 260 X X X X X X   
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World Cultures X X X X X X   

Humanities X X X X X X   

Social Sciences X X X X X X   

Language Arts addition   X 
UHH addition 

X X X   

Global Citizenship    X 
UHH addition 

X X X   

Natural Sciences X X X X X X   

Hawaiian (MGT 333) X X X X X X   

Writing Intensive X X X X X X   

BBA Business 
MGT 300 X X X BUS 290 

new 
prerequisite 

X X   

MGT 333 X X X X X X   
MKT 310 X X X BUS 290 

new 
prerequisite 

X X   

FIN 320 X X X BUS 290 
new 
prerequisite 

X X   

QBA 360 X X X      
QBA 361 X X X      
QBA 300    X X X   
QBA 362 X X X X X X   
MGT 423 X X X X X X   
MGT 490 X X X BUS 290 

new 
prerequisite 

X X   

BBA ACCOUNTING 
ACC 350 X X ACC 202 X X X   
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added as 
prerequisite 

ACC 351 X X X X X X   
ACC 352 X X ACC 202 

added as 
prerequisite 

X X X   

ACC 454 X X X X X X   
Accounting Electives 
ACC 353 X X X X X X   
ACC 354 X X ACC 202 

added as  
X X X   

   prerequisite; co-requisite with ACC 350   
ACC 355 X X X X X X   
ACC 358 X X X X X X   
ACC 450 X X X X X X   
ACC 455 X X X X X X   
 

�  
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Appendix E: Measures of learning 
Table 16. Major field test areas 
I. Accounting (~15%) 

A. Financial accounting 
1. Conceptual foundations 
2. Income statement and 

statement of retained earnings 
3. Balance sheet 
4. Statement of cash flows 

B. Managerial accounting 
1. Cost concepts 
2. Product-costing systems 
3. Activity-based costing 
4. Cost, volume and profit 

analysis 
5. Budgeting (except capital 

budgeting covered under 
Finance) 

6. Standard costing 
7. Nonroutine decision making 

C. International accounting 
 

III. Management (~15%) 
A. Management principles 

1. History and theory 
2. Functions (organizing, leading, 

planning and controlling) 
3. Group/team dynamics 

B. Organizational behavior 
1. Leadership and motivation 
2. Communication 
3. Managing diversity 
4. Human resource management 

C. Operations Management 
1. Operations design 
2. Operations execution 
3. Total quality management 

D. Strategy and policy 
1. Strategic analysis 
2. Policy determination 

E. International/cross cultural 
management 

F. Entrepreneurship 

V. Information Systems (~10%) 
A. Information Systems in Business 

and Society 
1. Information management in a 

global society 
2. Security, privacy and ethical 

issues 
B. Information Technology 

Concepts 
1. Hardware technology 
2. Software technology 
3. Database management systems  
4. Network and internet 

technology 
C. Business Information Systems 

1. Automation and support 
systems 

2. Transaction processing systems 
3. Management information 

systems 
4. Decision support and expert 

systems 
5. Enterprise systems (ERP) 

D. Systems Development 
1. Systems investigation and 

analysis 
2. Systems planning development 

and implementation 

VII. Marketing (~13%) 
A. Identifying attractive markets 

1. Strategic marketing planning 
2. Scanning marketing 

environment 
3. Marketing research and 

information technology tools 
4. Consumer and organizational 

buyer behavior 
B. Serving Selected Markets 

1. The marketing mix (Product, 
Price, Place and Promotion) 

2. Segmenting consumer and 
organizational markets 

3. Marketing services 
4. Marketing for not-for-profit 

organizations 
5. Marketing of social causes 

C. International Marketing 

II. Economics (~13 %) 
A. Basic Economic Concepts 

1. Scarcity and opportunity cost 
2. Production possibilities 

frontier 
3. Comparative advantage and 

specialization 
4. Economic systems 

B. Microeconomics 

IV. Quantitative Business 
Analysis (~11%) 

A. Probability and statistics 
1. Measure of set operations 
2. Conditional/joint probabilities 
3. Counting rules 
4. Measures of central tendency 

and dispersion 
5. Distributions (including normal 

VI. Finance (~13%) 
A. Corporate Finance 
1. Time value of money 
2. Capital budgeting 
3. Working capital management 
4. Financial statement analysis 
5. Cost of capital 
6. Capital structure 

B. Investments 

VIII. Legal and Social 
Environment (~10%) 

A. Legal environment  
1. Courts and legal systems 
2. Constitution and business 
3. Administrative law 
4. Tort law 
5. Crimes 

B. Regulatory environment 
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1. Supply and demand 
2. Models of consumer choice 
3. Production and costs 
4. Product market structures 
5. Resource markets 
6. Market failure and the role of 

government 
C. Macroeconomics 

1. Measurement of economic 
performance 

2. Aggregate demand and 
aggregate supply 

3. Money and the banking system 
4. Monetary policy and fiscal 

policy 
D. International economics 

1. International trade and policy 
2. Exchange rates 
3. Balance of payments 

and binomial) 
6. Sampling and estimation 
7. Hypothesis testing 
8. Correlation and regression 
9. Time-series forecasting 
10. Statistical concepts in quality 

control 
B. Quantitative Operations 

Management Techniques 
1. Linear programming 
2. Project scheduling (including 

PERT and CPM) 
3. Inventory modeling 
4. Statistical process control 
5. Special topics (including 

queuing theory, simulation and 
decision analysis) 

1. Risk and returns 
2. Valuation of securities 
3. Financial markets and 
environments 

C. International Finance 

1. Employment law 
2. Labor law 
3. Antitrust law 
4. Consumer protection 
5. Environmental and 

international law 
6. Security regulation 

C. Business relationships 
1. Contract and sales law (UCC) 
2. Business organizations 
3. Law of agency 
4. Intellectual property 

D. Ethics and Social Responsibility 
1. Ethics 
2. Social responsibility 

 
� �
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Table 17. 
CLA+ scoring rubric  

 
(Source: http://cae.org/images/uploads/pdf/CLA_Plus_Scoring_Rubric.pdf) 
 
�
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Table 18. Writing rubric for University-wide assessment 

 
(Source: http://hilo.hawaii.edu/uhh/accreditation/documents/WrittenCommunication4.2013.pdf) 
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Table 19. COM 251 Rubric 
Speaker’s name: Topic: Date: 
Strategy     
1. What do you think the speaker wants to accomplish with this 

speech? 
Inform Persuade Entertain Not 

sure 
2. How specific was the title/purpose/thesis statement? Very clear Fairly clear Not clear  

Structure     
1. How would you rate the organization of this speech? Adequate Very Good Not good  
2. Was it easy to follow/listen to? Yes Somewhat No  
3. Was the time length appropriate? Too long Just right Too short  

Support     
1. Adequate supporting material (facts, quotations, etc.)? Yes Somewhat No  
2. Sources credible (relevant, recent, accurate, objective)? Yes Somewhat No  
3. Did the speaker give credit to sources for facts and 

quotations? 
Yes Somewhat No  

4. *Did images contain a URL source code? Yes Somewhat No  
Style     
1. Language clear and appropriate? Yes Somewhat No  
2. Speaking rate appropriate? Yes Somewhat No  
3. Volume adequate? Yes Somewhat No  
4. Conversational-sounding delivery? Yes Somewhat No  
5. Avoids use of fillers  (um, like, so, ya know, etc.)  Yes Somewhat No  
6. Inclusive, involving eye contact? Yes Somewhat No  
7. Facial expressions appropriate? Yes Somewhat No  
8. Appropriate energy/enthusiasm? Yes Somewhat No  
9. *Gestures helpful rather than distracting? Yes Somewhat No  

10. *Was the pronunciation clear? Yes Somewhat No  
11. *Was humor used effectively? Yes Somewhat No  
Speech Highlight:     
1. What is the most memorable moment in this speech?  
2. Why was it memorable?  

Suggestions for Improvement:     
1. What could the speaker do to enhance the memorable moment or the effectiveness of this speech? 

 
* Optional 
�  
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Table 20. CoBE Presentation grading rubric 1 
Presentation 
Evaluation: 
Delivery 

1 Needs 
Development 2 Adequate 3 Good 4 Excellent Score Comments 

Audience 
engagement 

Poor eye 
contact; reads 
notes; 
numerous 
distracting 
mannerisms; 
unprofessional 
attire 

Established some 
audience rapport; 
some engaging 
behaviors evident; 
mostly presented 
facts 

Good rapport with 
audience; good eye 
contact, body 
language, and 
other engaging 
behaviors 

Established strong 
rapport with 
audience; positive 
eye contact, body 
language, and 
professional attire 

  

Visual aids Very weak 
visual aids; did 
not use graphic 
aids or were 
not appropriate 

Adequate visual 
aids, but not 
necessarily 
enhanced project 

Good visual aids 
that summarize 
main points and 
key information 
that supports 
project 

Used PowerPoint 
where available; 
uses colorful, 
clearly legible 
figures, and 
graphics that 
enhances project; 
variety of aids 
used: print, picture, 
chart, map, role 
play, and signs 

  

Speaking skills Poor voice 
projection (too 
loud or too 
soft); 
mumbles; 
monotone; 
speaker seems 
bored; hard to 
understand 

Enunciation, 
diction, and voice 
volume and pace 
are adequate; not 
much variety or 
tone or enthusiasm 
in manner 

Enunciation, 
diction, volume, 
and pace are 
appropriate; 
enthusiasm 
somewhat evident 

Enunciation, 
diction, volume, 
and pace are 
excellent; 
enthusiasm of 
speaker is 
contagious 

  

How effective 
was presentation? 

No effective; 
purpose vague 
or confused 

Somewhat 
effective; purpose 
needs some 
clarification 

Effective; purpose 
was communicated 
and accomplished 

Highly effective; 
purpose clearly 
communicated and 
accomplished 

  

Overall 
evaluation of 
individual group 
members: 

Score Comments: 

1.   
2.   
3.   
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Table 21. CoBE Presentation grading rubric 2 

 1=Not assessable 2=Does not meet standard 3=Meets standard 4= Exceeds standard 

Clarity of language use (25) Language use introduces 
significant ambiguity. 

Language use detracts from the quality of 
stated arguments.  

Language and word choice 
are appropriate.  

The use of language is precise 
and highly competent, and 
enhances understanding. 

Presentation style (25) Inaudible or incomprehensible, 
clearly distracting or 
inappropriate attire, minimal 
eye contact with audience, 
inappropriate vocabulary or 
profanity 

Occasionally inaudible or unclear,  
occasional dropped eye contact, or overly 
casual vocabulary, monotone delivery 

Mostly appropriate eye 
contact, clear diction, 
understandable from the back 
row, appropriate non-
distracting attire, appropriate 
vocabulary 

Appropriate eye contact, 
professional attire, clear well-
modulated voice audible in 
the back row,   professional 
but accessible vocabulary 

Logic and Development: (50) 

 

Significant flaws in structure, 
evidence, or relationship 
between evidence and 
conclusions; citations 
inappropriate or missing; 
research sources are 
underutilized or inappropriate; 
one or more parts of the 
outline are missing.   

No written document to 
accompany the presentation.  

Thesis or premises misstated or 
incomplete; evidence is not presented, or 
may be opinion rather than fact; 
conclusions are not supported by the 
evidence, or do not connect to the 
premise; research is not applicable or not 
interpreted thoroughly; one or more parts 
of the outline are underdeveloped. 

Thesis and premises are stated 
and maintained throughout. 
Sufficient appropriate 
evidence is presented in 
support of major issues or 
arguments; Conclusions are 
clearly connected to the 
factual evidence and the 
premise.  Research is cited 
and integrated appropriately.  

All parts of the outline are 
addressed. 

Thesis and premises are 
stated, focused, and 
maintained throughout. 
Presenter demonstrates 
thorough understanding of 
sources.  Exhaustive 
appropriate, relevant and 
accurate. Factual evidence is 
presented. Conclusions are 
clearly connected to the 
factual evidence and the 
premises.  Existing research is 
synthesized to produce new 
and unexpected insights. 

 
�  
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Appendix F: Recent assessment results 
Table 22. Major field test content questions ten percentage points or more below the national mean 
UHH 
Correct 

National 
Correct Question Actions to improve concept understanding (close the loop) 

39% 57% Compared with media advertising, online advertising and social media 
marketing are 

a. more expensive and less effective 
b. more difficult for small businesses to use 
c. very effective for reaching mass markets, but not for reaching target 
customers 

d. able to engage consumers more direct and effectively 

Principles of Marketing (MKT 310): The course text 
focuses on media advertising.  An additional module 
addressing difference between new and traditional media 
forms is being developed for SP 2016.   

34.1% 49.2% A car producer’s quarterly financial statement is an example of what type 
of control? 

a. Feedforward 
b. Concurrent 
c. Feedback 
d. Strategic 

Managerial Accounting (ACC 202): Financial statements 
are introduced in ACC 201 and ACC 202, but interim 
financial reporting is not emphasized. 

56.1% 70.5% The amount of money that individuals have left over after they pay for 
necessities such as food, clothing, and housing is called 

a. brand income 
b. discretionary income 
c. net income 
d. gross income 

Principles of Marketing (MKT 310): Students missing 
questions relating to this topic tend to focus on accounting 
terminology.  The course text does not discuss discretionary 
income.  A teaching module is being added to the consumer 
behavior chapter (SP 2016) that emphasizes consumers use 
discretionary income to buy items they do not necessarily 
need. 
 

34.1% 46.3% Businesses often employ the utilitarian approach to decision making. This 
means that they consider 

a. duty-based ethical standards 
b. staying true to the categorical imperative 
c. how decisions affect the rights of others 
d. the consequences and the number of people involved 

Business and Society (MGT 423):  Utilitarianism is a major 
theory emphasized in MGT 423.  Emphasize utilitarianism 
is based on “consequential” (cost/benefit) reasoning. Will 
this action generate the greatest happiness for the greatest 
number of people? 

14.6% 26.6% If Juan puts $10,000 in a savings account that yields 10 percent 
semiannually, how much money will be have in the account in one year? 

a. $10,200 
b. $11,000 
c. $11, 025 
d. $12,000 

Principles of Business Finance (FIN 320):  Although this 
issue is covered in some detail, additional homework will 
be assigned to cover this issue starting FA 2016.   

4.9% 16.9% Texas Widget Company is considering a project with the following cash 
flows. 

Students are well versed in how to compute NPV using a 
financial calculator.  I assume they are allowed to use a 
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Initial outlay = $1,000 
Cash flow at the end of year 1 = $500 
Cash flow at the end of year 2 = $500 
Cash flow at the end of year 3 =$500 

 
If the appropriate discount rate is 15 percent, which of the following is 
closest to the net present value (NPV) of the project? 

a. $141 
b. $500 
c. $1,141 
d. $1,500 

financial calculator on this exam, and our students actually 
brought their calculator to the exam.  One candidate 
explanation for this result is that the students did not have 
access to their financial calculator.  Directions to bring their 
calculator to the exam could make for a significantly 
different result.   
 
Plausibly, this result relates to language discrepancies.  The 
instructor uses the term ‘Time 0 Cash Flow’ rather than 
‘Initial Outlay’.  The more conventional, ‘Initial Outlay’ 
term will be adopted in future lectures (FA 2015). 
 
Finally, the fact that the answer to this question is $141.61, 
rounding to $142, may have tripped up our students. 

51.2% 62.8% The Excelsior Company expects sales of 45,000 units for the quarter. The 
company began the quarter with 1,100 units in inventory and would like to 
end the quarter with 2,000 units in inventory. How many units should be 
budgeted for production for the quarter? 

a. 42,400 
b. 44,600 
c. 46,400 
d. 48,600 

Managerial Accounting (ACC 202): Topic introduced in 
ACC 202, but not developed until ACC 353 for accounting 
majors. 

 
�  
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Table 23. Oral presentation results SP 2015  
Student ID Clarity of Language Use [4] Presentation Style [4] Structure, Logic, & Development [8] 

srand 3 3 8 

kcallo 3 3 6 

kcann 3 3 6 

debrahc 3 2 6 

lorric 3 2 6 

cire 3 2 6 

tlfleck 3 3 6 

jaytrine 3 3 5 

hfurumo 3.5 3.5 7 

slgering 3.5 3.5 7 

tgrimmel 2.5 2.5 5 

erichigg 2.5 3 5 

smk24 2 3 4 

breannal 3 3 7 

maiaa 3 2.5 5 

zoeyann 3 2 6 

kallenm 3 2 4 

jnaftel 3 4 7 

derekro 3 3 6 

gdp3 3 2 6 

ccrode 3 2 6 

lseumanu 3 3 4 

mslifer 3 2 5 

amthomps 3 3 6 

ltofilau 3 2 6 

tannery 2 2 4 
 


